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SECONDARY TRANSITION SELF ASSESSMENT
School Division Name: ________________________________ 
Self Assessment Completed By: _______________________________________ Date: ___________________________
The Self Assessment reflects criteria for promising practices in secondary transition for Virginia school divisions. Please circle your response and justify with supporting documentation on Form B. Submit by December 14, 2011 to be considered as a candidate for the Virginia Department of Education's Model Secondary Transition Program. 
	Criteria
	Excellent

4 points


	Good

3 points
	Satisfactory

2 points
	Needs Improvement

1 point

	1. a. Quality of 2010-11 IEPs as    reflected on Indicator #13 division-wide percentage
	100 %
	n/a
	n/a
	Below 94 %


	1. b. Indicator #14 data (2010-11)

	95 %-100% enrolled in higher education, training and/or employed
	80 %-94% enrolled in higher education, training and/or employed
	65 %-79% enrolled in higher education, training and/or employed
	50 %-64% enrolled in higher education, training and/or employed


	1. c. Indicator #1 percentage (2010-11)
	47.5 % or more students with disabilities graduated on time with a standard diploma or above
	Between 43% and 47.4 % of students with disabilities graduated on time with a standard diploma or above
	Between 42.9% and 40 % of students with disabilities graduated on time with a standard diploma or above
	Fewer than 40 % of students with disabilities graduated on time with a standard diploma or above

	1. d. Indicator #2 percentage (2010-11)
	Fewer than 1.85% of students with disabilities dropped out
	Between 1.86% and  2.4% of students with disabilities dropped out
	Between 2.41%and  2.51 % of students with disabilities dropped out
	More than 2.52% of students with disabilities dropped out

	2. Community -Based Employment Supports
	Most students with disabilities, schedule permitting, participate in community-based training involving instruction in natural environments for the development of employment-related skills. Placement activities are evidenced. 
	Some students with disabilities participate in community-based training involving instruction in natural environments for the development of employment-related skills.
	Few students with disabilities participate in community-based training involving instruction in natural environments for the development of employment-related skills.
	No community-based training is offered to students with disabilities.

	3. Self- Determination
	The majority of schools within the division participate in VDOE's I'm Determined project for at least a two-year commitment.
	Fewer than half of schools within the division participate in VDOE's I'm Determined project or participation has been less than two years. 
	School division has emerging self determination services. Students are encouraged to use self determination skills in choosing daily activities.
	School division does not offer self determination services to students with disabilities.

	4. Participation in the Virginia Transition Forum and other Professional Development Conferences
	Regularly sends a team of faculty/staff to the Forum and/or other professional development events. Personnel have presented a session at the Forum at least once during the past three years.
	Sends a one or two faculty/staff to the Forum and/or other professional development events each year.
	Occasionally sends faculty/staff to the Forum and/or other professional development events.
	Does not send personnel to the VA Transition Forum and/or other professional development events.

	5. Transition Staff
	Employs at least one designated transition specialist full time.
	Employs a designated transition specialist, with at least 50% of time dedicated to transition-related activities.

	Assigns a classroom teacher and/or para-professional to implement transition-related activities with minimal time away from classroom.

	No transition-related    activities are offered to students with disabilities outside of the classroom.

	6. Collaboration with agencies such as DJJ, CSB (including Medicaid Waivers), Social Services, CIL, WWRC,DBVI, WIA, SSI, DRS(active MOU)/ participation in local transition council 


	Collaboration evident with at least 5 community-based agencies.
	Collaboration evident with 2-4 community-based agencies.
	Collaboration evident with 1 community-based agencies.
	Collaboration with community-based agencies is not evident.

	7. Professional Development Opportunities
	Ongoing meaningful professional development reflecting promising practices in transition are offered or supported by the school division.
	Occasional meaningful professional development reflecting promising practices in transition are offered or supported by the school division.
	Meaningful professional development reflecting promising practices in transition are rarely offered or supported by the school division.
	No professional development opportunities are offered or supported by the school system for teachers of students with disabilities in secondary transition.

	8. Collaboration with the Career and Technical Education programs within the school division 
	Most students enrolled in CTE classes pass the course and at least half become completers or achieve industry certification.
	Some students enrolled in CTE classes pass the course and few become completers or achieve industry certification.
	Few students enrolled in CTE classes pass the course and none become completers or achieve industry certification.
	Students with disabilities are not afforded the opportunity to take CTE classes.

	9. Parent involvement with transition planning
	School division fosters strong parent involvement with transition planning.
	School division occasionally fosters parent involvement with transition planning.
	Parents are not routinely provided with information about the transition planning process.
	There is no documentation that parents are provided with information about the transition planning process

	10. Reason for selection and documentation of administrative support
	Both are compelling
	Reason and/or administrative support is strong
	Reason and/or administrative support is weak
	No reason or documentation provided



